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Summary of Ofsted Report:

 Implementation of 14–19 reforms, including the introduction of Diplomas
Background of the report: The report considers the impact of 14–19 initiatives, with a focus on Diplomas and functional skills. Inspectors visited 23 consortia involved in piloting Diplomas between Sept 2008 and March 2009. Many of the consortia already had a strong history of collaboration. 
General findings: The implementation of the reforms was raising attainment and widening the range of provision. There was evidence of increased participation and achievement of ‘vulnerable’ young people, and reductions in ‘NEET’. 
Principal learning: Delivery of principal learning was mostly good. It was well planned – often collaboratively - and made effective use of specialist teaching. Young people were engaged in their learning, with many teachers linking the theoretical and practical aspects effectively. Provision for students with learning difficulties/disabilities was particularly good in some lessons. Learning was appropriately matched to students’ needs and appropriate adaptations and support were provided to allow access to learning and assessment. Most consortia were still developing assessment systems and procedures, with only a few having clearly defined roles, responsibilities and systems. Teachers were generally knowledgeable about the progress students were making, though little formal assessment had been carried out. Many were still becoming familiar with the standards for the new qualification, with some criticism of support provided by national agencies. 

Additional and specialist learning: The additional and specialised learning element of Diplomas was underdeveloped, and needed to provide a wider range of options. Most students had to choose from their home school option blocks, usually GCSEs and/or GCEs, and relevant specialised options were not available. Only two consortia provided a wide range of both additional and specialised courses to all Diploma students. 

Functional skills: Planning and delivery of functional skills lacked coordination and was of variable quality in many consortia. Achievement was also patchy. In a minority of consortia, skills were being effectively developed via principal learning or realistic contexts in English and mathematics lessons. Less successful delivery was too theoretical and did not allow adequate application of skills. Where effective communication did take place between functional skills and Diploma staff, it was time-consuming and unsustainable. Generally, functional skills had been given a lower priority than principal learning.
Employer engagement: The involvement of employers in Diplomas was largely good, coordinated across consortia, and often helped by Education Business Partnerships. Employers had contributed to the planning and development of courses and were supporting delivery through work placements, speakers, teaching materials and visits. There were a number of concerns about the availability of work placements during a recession, with some consortia exploring different ways to offer work-related experience using, for example, simulation facilities at a local hospital. 

Information, advice and guidance (IAG) and recruitment: The overall quality of IAG was good, with students being satisfied with the quality of IAG received. All the consortia had expanded their guidance processes for potential Diploma students, with taster days, open evenings, assemblies, road-show presentations and printed material. All the consortia were aware of the National Standards for IAG, but implementation was variable – often dependent upon the seniority of the person responsible. When used, the National Standards were supporting standardisation, coherence and coordination. 14–19 web-based prospectuses tended to be underused within IAG. Only one consortium linked the prospectus, the 14–19 applications process and an electronic record of achievement. Learners’ choice of Diploma subjects was frequently along traditional gender lines. 

Quality assurance (QA): Although many consortia had established QA protocols, few had put them into action. Consequently, QA arrangements weren’t adequately comprehensive or timely. Weak areas of provision were identified too late. Where QA arrangements were good, there was evidence of improvements in provision. QA included lesson observations, the collection of students’ views, and the moderation of assessed work. Learner tracking was adequate, with some consortia needing to report more promptly.
Leadership and management and collaborative infrastructure: The effectiveness of 14-19 strategic direction, leadership and management was good or better in most of the areas. Arrangements for the transfer of funds between institutions varied considerably, but most were operating satisfactorily. Transport was often problematic, and the time that students spent travelling was a concern. Timetabling agreements were important; in some consortia, timetabling clashes meant students missed lessons in their ‘home’ school.  Diploma management networks provided good support for specialist teachers. Staff valued the professional development entailed in collaborative planning, teaching and assessment. 
Learner Experiences: Students thrived on the applied style of learning, enjoyed the opportunity to work in realistic vocational contexts, benefited from working with young people from other providers, and were developing good work-related skills. Behaviour and attendance were often higher than that of ‘comparable’ students. There was evidence of raised aspirations and awareness of future options. However, many of the young people thought of the Diploma as just their principal learning and did not appreciate how the different elements made up the full qualification.
Line-specific findings

	
	Key strengths
	Areas for Improvement

	Construction and the Built Environment (CBE)
	Monitoring of implementation at senior level

Standard of practical work, due to motivating and engaging teaching 

Industry-qualified and experienced staff 
	Teachers to deliver better theory lessons
More effective curriculum planning and IAG

Greater involvement of employers

Extending ASL opportunities related to CBE 

	Creative & Media
	Motivated, enthusiastic teachers & students
Planning/delivery of interdisciplinary work
Use of professional practitioners 
Development of students’ PLTS
Inclusive and comprehensive recruitment 
	Develop students’ ability to record and collate research & ideas in various formats
Prompt, consistent assessment/moderation 

More specialised ASL options available 

	Engineering
	Recent industrial experiences of teachers
Partnership working and collaborative arrangements to deliver principal learning 

Specialist accommodation and resources 
	Developing functional skills and PLTS Improving the range of options for ASL 
Developing clear objectives linked to principal learning for all visits to employers

	Information Technology
	High standard of students’ work 
High quality learning resources
Good arrangements to use employers to enhance learning
	Links between functional skills, PLTS and principal learning
Improving the range of and access to ASL 

Extension tasks for more able students

	Society, Health & Development (SHD)
	Strong partnership working and effective collaborative arrangements 
Teachers’ vocational skills, experience Well-planned and effective teaching 

Engagement of employers in delivery
	Delivery & assessment of functional skills
Teachers’ understanding of SHD area
Ensuring access to a broad range of ASL
Protocols for sharing information about students’ prior learning and progress
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